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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium) for the 
2023-2024 academic year; funding to help improve the attainment of our disadvantaged 
pupils.   

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St John Fisher Catholic 
High School 

Number of pupils in school  827 

Proportion (%) of pupil premium eligible pupils 25% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023 to 2024/2025 

Date this statement was published December 2024 

Date on which it will be reviewed September 2025 

Statement authorised by Mrs K Pereira 

Pupil premium lead Ms R Bennett 

Governor / Trustee lead Mrs H Birch 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 204,040 

Recovery premium funding allocation this academic year 0 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

204,040 
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Part A: Pupil premium strategy plan 

Statement of intent 

When making decisions about using Pupil Premium funding it is important to consider 

the context of the school and the subsequent challenges faced. This alongside 

research conducted by the EEF. Common barriers to learning for disadvantaged 

children can be: less support at home, weak language and communication skills, lack 

of confidence, more frequent behaviour difficulties and attendance and punctuality 

issues. There may also be complex family situations that prevent children from 

flourishing. The challenges are varied and there is no “one size fits all”.  

We will ensure that all teaching staff are involved in the analysis of data and 

identification of pupils, so that they are fully aware of strengths and weaknesses across 

the school.  

Principles  

• We ensure that teaching and learning opportunities meet the needs of all the pupils  

• We ensure that appropriate provision is made for pupils who belong to vulnerable 

groups, this includes ensuring that the needs of socially disadvantaged pupils are 

adequately assessed and addressed  

• In making provision for socially disadvantaged pupils, we recognise that not all pupils 

who receive free school meals will be socially disadvantaged  

• We also recognise that not all pupils who are socially disadvantaged are registered or 

qualify for free school meals. We reserve the right to allocate the Pupil Premium 

funding to support any pupil or groups of pupils the school has legitimately identified as 

being socially disadvantaged.  

• Pupil premium funding will be allocated following a needs analysis which will identify 

priority classes, groups or individuals. Limited funding and resources means that not all 

children receiving free school meals will be in receipt of pupil premium interventions at 

one time.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  -  

1 30% of PP students enter the school in the low prior attainment band, with a particular 
weakness in reading. 

2 High attaining pupils who are eligible for PP are making less progress than other high attaining 
pupils across all KS. 

3 PP students make significantly less progress in mathematics than non-PP students. 

4 Quality teaching and learning and effective feedback strategies consistently used across all 
areas to maximise progress of all PP students 

5 Attendance rates for pupils eligible for PP are below national figures. This reduces their school 
hours and causes them to fall behind on average. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome – the same? Success criteria 

All low prior attainment PP students to have access to 
literacy/vocabulary/reading intervention materials and to 
engage with this on a weekly basis. 

Pupils eligible for PP access literacy interventions 
more than other students. A whole school literacy 
focus will impact during tutor time and be co-ordinated 
by Head of English. Other literacy initiatives such as 
exam keywords are being used to fill gaps. 

Improved rates of progress across all KS for high 
attaining pupils eligible for PP. 

Pupils eligible for PP identified as high attaining from 
KS2 levels / raw scores make as much progress as 
‘other’ pupils identified as high attaining. Where they 
are not, departments are putting in place 
interventions, monitored by Heads of Faculty (HOF) 
and senior team. 

PP students to make the same progress in maths as 
non-PP students. 

PP students make as much progress across all year 
groups as other students. Where they are not, 
teachers are putting in place interventions, monitored 
by head of faculty (HOF) and senior team. Learning 
walks will show a focus on targeted classroom 
interventions during high quality T&L PP students to 
have access to extra intervention material in order to 
close the gap. 

Departments engage in both internal and external CPD 
opportunities to develop T&L and effective feedback for 
PP students in class. 

Use of EFA programme on the effective use of 
formative assessment and a new CPD focus on Oracy 
from 2022 

 

PP students make as much progress across all years 
groups as other students. Where they are not, 
departments are putting in place interventions, 
monitored by heads of departments (HOD) and senior 
team. Learning walks will show a focus on targeted 
classroom interventions during high quality T&L. 

Increased attendance rates for pupils eligible for PP. To increase attendance among pupils eligible for PP.  
Overall attendance among pupils eligible for PP 
improves in line with ‘other’ pupils. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £30,040 

Activity  Evidence that supports this approach Challenge 
number(s) 
addressed 

Staff training on high quality 

feedback –  

 

Embedding Formative 

Assessment to be continued 

Structured Oracy CPD 

program introduced from 2022  

Peer observation and sharing 

good practise 

Evaluation of CPD through 

monitoring of T&L 

 

Ongoing focus across all 

Quality Monitoring phases and 

targeted support (internal and 

external CPD) where 

weaknesses identified 

 

Embedding of Oracy 

techniques (speaking and 

listening) within lessons and 

SOW 

 

EFA: 

Many different evidence sources (EEF) suggest high quality 

feedback is an effective way to improve attainment, (+6 

months) and it is suitable as an approach that we can embed 

across the school. 

1. Providing feedback is a well-evidenced and has a high im-

pact on learning outcomes. Effective feedback tends to focus 

on the task, subject and self-regulation strategies: it provides 

specific information on how to improve. 

 

2. Feedback can be effective during, immediately after and 

some time after learning. Feedback policies should not over 

specify the frequency of feedback 

 

3. Feedback can come from a variety of sources – studies 

have shown positive effects of feedback from teachers and 

peers. Feedback delivered by digital technology also has posi-

tive effects (albeit slightly lower than the overall average). 

 

4. Different methods of feedback delivery can be effective and 

feedback should not be limited exclusively to written marking. 

Studies of verbal feedback show slightly higher impacts overall 

(+7 months). Written marking may play one part of an effective 

feedback strategy – but it is crucial to monitor impacts on staff 

workload. 

 

5. It is important to give feedback when things are correct – not 

just when they are incorrect. High-quality feedback may focus 

on a task, subject, and self-regulation strategies. 

 

Oracy:  

The average impact of Oral language interventions is 

approximately an additional six months’ progress over the 

course of a year. Some studies also often report improved 

classroom climate and fewer behavioural issues following work 

on oral language. 

Approaches that focus on speaking, listening and a 

combination of the two all show positive impacts on attainment. 

4. 
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1. On average, oral language approaches have a high impact 

on pupil outcomes of 6 months’ additional progress. 

2. It is important that spoken language activities are matched 

to learners’ current stage of development, so that it extends 

their learning and connects with the curriculum. 

3. Training can support adults to ensure they model and 

develop pupils’ oral language skills and vocabulary 

development. 

4. Some pupils may struggle specifically with spoken 

language. Schools should consider how they will identify pupils 

that need additional support around oral language and 

articulation. It may be helpful to focus on speaking and 

listening activities separately where needed to meet particular 

needs. 

 

Use of INSET days to deliver 

training 

 

Use of CPD programme to 

develop ideas and share good 

practise including CPD on 

SEND 

 

Mid-Year evaluation of CPD 

through quality monitoring of 

T&L 

 

Embed and use Pixl resources  

 

 

 

 

The best available evidence indicates that great teaching is 

the most important lever schools have to improve pupil 

attainment (EEF). Ensuring every teacher is supported in 

delivering high-quality teaching is essential to achieving the 

best outcomes for all pupils, particularly the most 

disadvantaged among them. 

It is important that schools consider how children learn, how 

they develop knowledge and skills, and how they can be 

supported to lay firm foundations for later learning. Teaching 

approaches that ensure long-term retention of knowledge, 

fluency in key skills, and confident use of metacognitive 

strategies are crucial. 

The explicit teaching of cognitive and metacognitive 

strategies is integral to high-quality teaching and learning, 

and these strategies are best taught within a subject and 

phase specific context. Approaches such as explicit 

instruction, scaffolding and flexible grouping are all key 

components of high-quality teaching and learning for pupils. 

2.  & 4. 

Whole School literacy action 

plan to include and 

encompass comprehension 

strategies, including targeted 

reading practice for those 

identified through reading ages 

 

 

Evidence provided from EEF studies. 

1. Reading comprehension strategies are high impact on aver-

age (+6 months). Alongside phonics it is a crucial component 

of early reading instruction. 

 

2. It is important to identify the appropriate level of text diffi-

culty, to provide appropriate context to practice the skills, de-

sire to engage with the text and enough challenge to improve 

reading comprehension. 

 

3. Effective diagnosis of reading difficulties is important in iden-

tifying possible solutions, particularly for older struggling read-

ers. Pupils can struggle with decoding words, understanding 

the structure of the language used, or understanding particular 

vocabulary, which may be subject-specific. 

 

 

 

1.  
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £90,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Structured Period 5  

Targeted small group revision 
sessions to address gaps 

By use of personalised checklists and question level analysis. 

We are able to provide data informed teaching/intervention. 

Topic areas and specific questions are identified which drive 

the process of closing gaps in knowledge 

Findings from EEF 

1. Small group tuition has an average impact of four months’ 

additional progress over the course of a year. 

 

2. Small group tuition is most likely to be effective if it is tar-

geted at pupils’ specific needs. Diagnostic assessment can be 

used to assess the best way to target support. 

 

3. One to one tuition and small group tuition are both effective 

interventions. However, the cost effectiveness of teaching in 

small groups indicates that greater use of this approach may 

be worthwhile. 

 

 

2. & 3. 

Targeted study skills and 
revision support  

We have found that providing our disadvantaged students with 

physical resources to aid revision in the past has had a 

positive impact on outcomes.  This is something we will 

continue to do and build on lower down the school. 

 

We also run many extra sessions prior to external exams to 
provide extra support such as breakfast clubs, after school 
sessions, holiday and weekend sessions 

2. & 3. 

All PP students meet with 
tutor for one to one session 
after each assessment point 

1. The impact of mentoring varies but, on average, it is likely to 

have a small positive impact on attainment. 

 

2. Positive effects on attainment tend not to be sustained once 

the mentoring stops, so care must be taken to ensure that ben-

efits are not lost. It is important to consider how you can sup-

port pupils who have benefitted from mentoring to retain posi-

tive changes in their confidence and behaviour. 

 

We continue to invest in Academic Tutoring as it has proved 

effective in the past at supporting students, particularly 

disadvantaged students, by giving the time and space to 

discuss barriers to learning.  Targets are agreed and set to 

support students. This is ongoing and continuous so concerns 

from point 2 are not an issue as mentoring is sustained. 

 

2. & 3. 

Provision of Careers officer 
and training of member of 
staff 

 

Raise aspirations 

As a school one of our main barriers is lack of aspiration.  We 

have invested in an in-school part time careers advisor as 

students are less likely to be able to help themselves/seek help 

from home.   

2. & 3. 
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We have also invested in the online tool of Unifrog which 

students are exposed to from Year 7 during PSHE lessons.  

Additional Associate Assistant 

Head roles to lead on targeted 

projects including Homework 

Watch and Progress reports 

(PP attainment) 

As a school, we strive to close the gaps between 

disadvantaged students and their non-disadvantaged 

counterparts. 

 

Brilliant Club –  

Students follow Insight 

Discover from Year 7 through 

to Year 8 and aim to develop 

key academic skills, such as 

metacognition and self-

efficacy, to support them in 

their academic work. In 

addition, the programme 

provides students with the 

opportunity to explore different 

possibilities open to them in 

the future and consider the 

pathway they need to take to 

reach their goals. 

Parent Power – ran by 

Cambridge University. Regular 

outreach to parents of 

identified students to help 

raise aspirations.  

Use of the brilliant club to raise aspirations of our young people 

to achieve their potential and break through barriers. 

 

Whilst the findings from the EEF are not clear on the amount of 

months progress relating to aspiration interventions, we feel it 

is a valuable programme to be involved in to ensure our 

students set their goals high and are supported in knowing that 

it is possible to aim and achieve high. 

 

2 and 5 

Revision skills and materials 

for KS4 pupils. 

The EEF suggests metacognition can improve progress by up 

to 7 months. The aim of this school approach is to up skill 

students to use revision aids effectively to evaluate and reflect 

on their own learning. 

 

Appointment of a 

Disadvantaged and Student 

Wellbeing Lead 

This role includes communication with parents regarding 

school initiatives, overseeing the school breakfast provision for 

disadvantaged students and working with disadvantaged 

students on a mentoring basis. 

‘An EEF impact evaluation of the Magic Breakfast programme 

in 2016 found that offering pupils in primary schools a free and 

nutritious meal before school can boost their reading, writing, 

and maths attainment by an average of two months’ additional 

progress in Key Stage 1’ 

Educationendowmentfoundation.org.uk 

The EEF also suggest mentoring and parental engagement 

can improve progress by 2+ and 4+ months, respectively.  

 

Network for East Anglian 

Collaborative Outreach 

(NEACO) 

NEACO works with students at 
secondary schools and sixth 
forms/colleges, who live in ar-
eas identified by the Govern-
ment with low rates of progres-
sion to higher education and 
students who are from groups 
that are underrepresented in 
higher education, including 
adult learners. 

 

NEACO work with small groups of our pupil premium students 

across key stages delivering workshops on aspiration, 

attainment and metacognition.  

 

The EEF suggests that small group intervention can increase 

progress by up to 4 months. 
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Wider strategies (for example, related to attendance, behaviour, wellbe-
ing) 

Budgeted cost: £84,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Individual support via Student 

Support Officers for students 

to work intensively with PP 

students in their house.  

 

Includes provision of 

resources that might 

otherwise stop a student 

from being in school and/or 

wellbeing support 

Evidence for this is closely linked to that made with the 

benefits of mentoring. EEF Teacher Toolkit research, 

‘Some studies have found positive impacts for pupils from 

disadvantaged backgrounds and for non-academic outcomes 

such as attitudes for school, attendance and behaviour.’ 

2. & 5. 

External Attendance welfare 

support 
Ongoing support from this service has had a positive impact 

in the past in dealing with persistence absence 

DfE findings Feb 2015 – the link between Absence and 

Attainment: 

‘At KS4,, pupils with no absence are 2.8 times more likely to 

achieve 5+ GCSEs A*-c or equivalent than pupils missing 15-

20% of KS4 lessons.’ 

2. & 5. 

Support of the Youth Dreams 

Project organisation to 

support our more vulnerable 

students 

This is an expansion of a project which had a very positive 

impact on our more challenging students both in terms of 

behaviour and attendance. The YDP also contributes to KS5 

and gives a possible pathway from KS4 into KS5. 

2. & 5. 

Enrichment opportunities such 

as visits to theatres/museums, 

subsidising curriculum trips 

(such as Geography field trip 

to complete coursework 

element) and extra-curricular 

activities, including focus days 

and activity day 

 

The DfE has embraced the term ‘Cultural Capital’ which 

relates to the acquisition of knowledge and is the key to 

social mobility. 

Enrichment activities remain an important part of our work as 

a school as the impact has been proven over a number of 

years.  Students are given the opportunity to participate and 

experience things they might not have without this support 

2. & 5. 

Duke of Edinburgh Award We are making it possible for ALL of Y9 to take part in the 

Duke of Edinburgh Award scheme, without the financial 

constraints that this programme brings. 

There is a clear Internal programme of sessions to ensure the 

skills and physical elements are provided. Also the Expedition 

will be funded. 

The D of E programme is essential to help young people 

build a life-long belief in themselves, supporting them to take 

on their own challenges, follow their passions, and discover 

talents they never knew they had 

5 

Think for the Future (TFTF) Targeted provision aimed at improving behaviour and 

attendance, leading to improved outcomes. Impact data from 

TFTF suggests attendance can improve by 10% and 72% 

students improve their behaviour in school. 

5 

Heroes/Wellbeing ‘The Heroes Journey, is an innovative and transformative 

peer mentoring programme meticulously designed by 

humanutopia to empower young people and foster a trauma-

5 
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informed school environment where every child is seen, 

heard, and supported.’ 

We also have a student wellbeing group in school where 

students can discuss issues that worry them in a supportive 

environment.  

The EEF suggests social and emotional learning can improve 

progress by up to 4 months.  

Specific financial support with 

uniform, music lessons etc 
This type of support is aimed to improve student attendance 

and parental engagement. 
5 

Attendance incentives for Y11 

students 
Attendance incentives for students aimed at encouraging 

attendance everyday and not missing school for minor 

reasons.  

DfE findings Feb 2015 – the link between Absence and 

Attainment: 

‘At KS4,, pupils with no absence are 2.8 times more likely to 

achieve 5+ GCSEs A*-c or equivalent than pupils missing 15-

20% of KS4 lessons.’ 

 

Transforming Lives 

 

This is a targeted programme aimed at secondary school age 

young people at risk of involvement in antisocial behaviour, 

child criminal and sexual exploitation, violence and gangs. It 

provides a safe space where young people can get 

information, engage in interactive sessions that help them to 

gain knowledge and learn new tools and strategies to help 

build their resilience, manage risks and make better choices. 

 

Flash Rewards Scheme This runs in addition to the rewards outlined in our Behaviour 

for Learning policy, enabling students to be extrinsically 

rewarded for good conduct and progress.  

 

 

Total budgeted cost: £204,040 


